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 TIME \@ "h:mm AM/PM" 9:16 AM

Conspiracy Theories Research Project
	Subject Area and Grade Level

	5A Speech (Fifth period 11:30-12:55) 
Location: Publications Lab 

Grades 9 and 10

30 students

	Interdisciplinary Connections: (1a: Demonstrating Knowledge of Content and Pedagogy)

	English
Library Media

	Lesson Duration: (1e: Designing Coherent Instruction)

	2 80 minute classes

	Relevance/Rationale: (1b: Demonstrating Knowledge of Students)

	Day 1

Have you done research before preparing for a speech before?
Is this the first time you will present with technology? What are some things to consider? [image, any text supports your speech, 

How will you present information on a topic? [use Sway, PowerPoint or other]

What about sources? 
What are some ways to spot good sources? 
Identify valid sources? [Do they seem to be valid sources? How may not have valid sources?] 
What is a valid source? [.org, .edu, all information is not within one website, there are few if any misspellings, the language is objective, ]
What can knowing the source of the conspiracy theory tell you about the conspiracy theory?

Are you likely believe information that a friend sends you or that you see on social media? Do you check the facts someplace else?
Do you wonder about the reason for information being shared? The target audience for the message? The people or groups behind the theory – what’s their motivation? What’s the purpose of the message [entertainment, persuasion, information]?
Who might profit from spreading information that involves a conspiracy?

Who is the target audience?
Day 2

What do we know in general about conspiracy theories [secret actions, nefarious purposes, covert groups]

Examining vocabulary (nefarious, conspiracy, conspiracy theory, alternative, align, demonize, discredit, plagiarized, fraudulent, satire, infiltration, revelation, suppression).

How do we identify valid sources?

	Outcomes/Objectives: (1c: Setting Instructional Outcomes)

	[Our objective is] Students research conspiracy theories in order to synthesize new information into a presentation.
Essential question: Day 1 - How will we separate fact from fiction? 

Day 2 - What is a conspiracy theory? Why do conspiracy theories persist in the public's consciousness or gain traction after certain events? What is their appeal?
Final outcome today (Day 1) will be 3-5 notes, source information, and personal response in printed form. Students want to save work on OneDrive and make a hard copy of notes and sources for next class, when there will not be computer access. (Day 2) demonstration of better understanding of a conspiracy theory, second try to describe the rationale of the particular conspiracy theory.
Students will consider prior knowledge and add to your knowledge by reading about theories in general and reviewing a specific theory. Teacher/librarian has curated some resources. Students will explore, gather, and take notes. 
Quest (on day 1) is to select, research, and evaluate resources to describe and synthesize a conspiracy theory in order to clearly and critically present about it. You will want to notice and credit the sources of information. The source might give you a hint to credibility.
(on day 2) Continue research, consider conspiracy theory rationale by reading and discussing an article describing the conspiracy theory.



	Content Standard(s) and/or Common Core Learning Standard(s): (1c: Setting Instructional Outcomes)

	AASL 1.1.2 Skills: Use prior and background knowledge as context for new learning. 

AASL 1.1.3 Skills: Develop and refine a range of questions to frame the search for new understanding.
AASL 4.3.2 Responsibilities: Recognize that resources are created for a variety of purposes.

AASL 2.1.4 Skills: Use technology and other information tools to analyze and organize information.
AASL 2.2.4 Disposition in Action: Demonstrate personal productivity by completing products to express learning.
AASL 1.3.3 Responsibilities: Follow ethical and legal guidelines in gathering and using information.
AASL 2.4.4 Self-Assessment: Develop directions for future investigations; 
AASL 4.4.4 Self-Assessment: Interpret new information based on cultural and social context.
CCSS.ELA-Literacy.SL.9-10.1.d Comprehension and Collaboration: Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.
CCSS.ELA-Literacy.SL.9-10.4 Presentation: Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

	Use of Formative Assessment to Inform Planning: (1f: Designing Student Assessments)

	Foundational knowledge and skills: Able to use available digital tools to research? [query, review]

Point out the printer, recall and review steps to get to OneDrive if necessary [expert to show anyone?]; steps to get to information that is being viewed; 

understanding of how to find and critique valid information; 
knowledge of note-taking options and visual presentation options;
Can hear and understand the directions [repeat directions, query about steps to instructions]

Learning Goals: General review of Gale’s Opposing Viewpoints digital tool; respond to information about examples, causes, and effects of conspiracy theories; select conspiracy theory and use media considerations (audience, authority, message purpose); what is the basis of your conspiracy theory? Why do you think it persists? Which factors allow it to persist? What makes up the theory? Who is behind it? What could make you skeptical?
More complex knowledge and skills: Guiding questions deepen understanding: 
Why do conspiracy theories persist in the public’s consciousness or gain traction after certain events? 
What is the appeal? 
How do we balance contradictory beliefs (cognitive dissonance) or consider opposing ideas (negative capability)? 

How can we separate fact from fiction?

	Class Information: (1b: Knowledge of Students)

	IEP-0; 
504-1+ 
L2 learner-0; 
hearing/visual impairment-0

	Overview/Lesson: (1a: Demonstrating Knowledge of Content and Pedagogy;1e: Designing Coherent Instruction)

	Students should view: Hereford High School Library site (herefordhslibrary.pbworks.com) and Project Resources or Speaking of Conspiracy Theories site (kthartig.weebly.com)
Objective: 
We will research conspiracy theories, evaluate information, synthesize new knowledge, build and edit a clear presentation, and speak about it to our peers. Each student will do their own research and cite sources used.

Essential question: 
Day 1 - How will we separate fact from fiction? 

Day 2 - What is a conspiracy theory? Why do conspiracy theories persist in the public's consciousness or gain traction after certain events? What is their appeal?

Guiding questions: 
What makes up the theory?
Who is behind it? Who is the target audience? What is the purpose of the message?
Where is there a measure of doubt?
Why do conspiracy theories persist in the public's consciousness or gain traction after certain events?
What is the appeal?
Motivation: 
6 Fact and Fictions Infographic and poll everywhere: PollEv.com/katehartig107 
[pollev.com katethartig@gmail.com/media123]
Think about how we found information: How were you able to find information about how science was taught in schools?
Students click the speech bubble on the widget, dotstorming.com under the question to share up to three (3) answers.
View answers.

So how do will we go about researching a topic that may have no clear answers, multiple arguments, and sometimes misleading information? [careful evaluation, try to find different sides to the controversy, …]
Instruction/Activities:
Explain the expectations (see website and paper handout)

Questions?

Modeling and Guided Practice:

Here is an example of a historical controversy within the conspiracy theories surrounding Lincoln’s assassination.

Video: Controversy over Dr. Samuel Mudd

And here is an example of one way to put it together

Use PowerPoint example

Ask questions, read, take notes, answer questions, ask more questions, cite sources. 

Students can use paper or online products to take notes.

Show Avid note sheet or one-pager options.
Model how to use it.

Recall EasyBib
Students use Sway or another choice to support the final presentation, a speech.

Now find a conspiracy theory that interests you.

Put the topic, with your name, on the padlet.

We’ll begin research today on a conspiracy theory of your choice.

How is this research related to previous experience in the class? [research provides information to support spoken points of view] 

Why might research such as this be important in the real world? [allow opportunity to clearly present a topic which is interesting, ongoing, debatable, prompts us to think about what might be true and what might not be true, content found on the Internet may not be factual].

What should we look for when researching a conspiracy theory or any topic? [authority, quality of supporting information, quantifiable data, audience…]
Who will gain by continuing to spread information about a conspiracy theory? 

Find the BCPS Digital Content: (e.g. Opposing Viewpoints – Conspiracy theories) Review other resources at pbworks site.

Use Padlet to add topic name and your name. https://padlet.com/khartig/mxspt2n1nxnq
Review article on conspiracy theories from Opposing Viewpoints. Discuss vocabulary and demonstrate understanding of a conspiracy theory and basic rationale – secret, covert, nefarious purposes, etc.
Analysis
Questions to assure understanding.

Repeating instructions or having students repeat.

Mini lesson will help students demonstrate comprehension of general purpose of a conspiracy theory.
Assessment

Formative – individual conferencing, participation in discussion.
Summative – selected topic, took notes, answered essay question (see rubric). Reexamined question about rationale of the conspiracy theory.

	Technologies and Other Materials /Resources: (1d: Demonstrating Knowledge of Resources)                                                 

	FactCheck.org: https://www.factcheck.org/
Avid note-taker or BCPS one-pager

Rubric for self-assessment

Conspiracy theories – general and specific sites

Opposing Viewpoints – Conspiracy theories (online or paper copy)

Access to note-taking tools- Avid/Cornell, One-pager, online tools
http://kthartig.weebly.com/speaking-of-conspiracy-theories.html

	Grouping Strategy: 1e: Designing Coherent Instruction)

	Seats will be assigned by the Speech teacher.

	UDL and Differentiation: (1e: Designing Coherent Instruction)

	Multiple means of engagement: digital tools including padlet and dotstorming.com tools; 
multiple means of assessment (formative individual and summative note-taking in various forms; 
multiple means of representation: digital examples, video, PowerPoint, as well as books and paper handouts.
Multiple means of student expression: poll everywhere, dotstorming, padlet, open discussion, conferencing.
Differentiation: Opposing Viewpoint material can be listened to [headsets] or it can be read online or offline.
Seating considerations. IEP-0; 504-2; L2 learner-0; hearing/visual impairment-0

Hard-copy transcript for video if needed.

Hard-copy note-takers or online notes ok.

	Assessment Criteria for Success:  (1f: Designing Student Assessments)

	By the end of today (Day 1of 3): each student will have
selected a conspiracy theory,
explored sources,
made a note about sources, and
be able to explain a possible rationale for the theory's existence (considering intended audience, reason for the message, author of the message).

	Anticipated Difficulties: (1a: Demonstrating Knowledge of Content and Pedagogy)

	Too many will want to choose the same topic; resources for some topics will be slim; instructions not clear (ask someone to repeat); wait for questions about expectations.

	Reflections: List at least three questions you will ask yourself after the lesson is taught.                                                                                                                                                           (4a: Reflecting on Teaching)

	Was I clear in presenting the lesson intent?
Did the learners participate and share views in deep meaningful contributions?

Were my questions useful in allowing students to engage and persist in their research, note-taking, and organization of information?

Other considerations/questions/directions as needed: 
Tuesday (May 1): Students show that they are able to use available digital tools to research, demonstrate an understanding of how to find and critique valid information by participation in discussion, show understanding of note-taking by choosing from note-taking options, and demonstrating an understanding of search basics to find valid information by individual query or small group sharing. Students consider questions: why do some conspiracy theories persist? How can we balance contradictory beliefs? Who profits from skewed information?

By the end of the class students have selected a theory, explored sources (how many? where are sources from? (individuals, entertainment groups? historical or scientific academies? Purpose to inform? entertain? persuade?
Attempting to marginalize, demonize individual or groups?
Students will explain a possible rationale for the theory's existence (considering intended audience, reason for the message, author of the message).
Possible vocabulary: Negative capability, cognitive dissonance 
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By the end of today (Day 1) each of us will have:
​​____Selected a conspiracy theory,
____Explored 3-5 sources,
____Made a note from sources, and
____Be able to explain a possible rationale for the theory's existence (considering intended audience, reason for the message, author of the message).
	Oral Presentation Rubric : Conspiracy Theory Presentation




Student Name:     ________________________________________



	


	CATEGORY 
	4 
	3 
	2 
	0-1 

	Content
	Shows a full understanding of the topic. Content throughout the presentation refers back to student research.
	Shows a good understanding of the topic. Content throughout the presentation often connects to student research.
	Shows a good understanding of parts of the topic. Content throughout the presentation seldom connects to student research.
	Does not seem to understand the topic very well. There are no references to student research.

	Sequencing of Information
	Information is organized in a clear, logical way. It is easy to anticipate the type of material that will follow.
	Most information is organized in a clear, logical way. One card, item, or slide of information seems out of place.
	Some information is logically sequenced. An occasional card, item, or slide seems out of place.
	There is no clear plan for the organization of information.

	Speaks Clearly
	Speaks clearly and distinctly all (100-95%) the time, and mispronounces no words.
	Speaks clearly and distinctly all (100-95%) the time, but mispronounces one word.
	Speaks clearly and distinctly most (94-85%) of the time. Mispronounces no more than one word.
	Often mumbles or cannot be understood OR mispronounces more than one word.

	Use of Graphics
	All graphics are attractive (size and colors) and support the theme/content of the presentation.
	A few graphics are not attractive (size and colors) but all support the theme/content of the presentation.
	All graphics are attractive (size and colors) but few support the theme/content of the presentation.
	Several graphics are unattractive and detract from the content of the presentation.

	Spelling and Grammar
	
	
	Presentation has no misspellings or grammatical errors.
	Presentation has grammatical errors and/or misspellings.

	Effectiveness
	Project includes all material needed to gain a comfortable understanding of the topic and considers audience, authority, and quality of supporting information.
	Project includes most material needed to gain a comfortable understanding of the topic.
	Project is missing key elements to allow a clear description.
	Project description lacks clarity.

	Time-Limit
	
	
	Presentation is 5-7 minutes long.
	Presentation is less than 5 minutes OR more than 6 minutes.


	Rubric Made Using: RubiStar ( http://rubistar.4teachers.org) 
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